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The Global Campaign for Educa� on (GCE) is a 

civil society movement, established in 1999, 

that aims to end the global educa� on crisis. 

Educa� on is a basic human right, and our 

mission is to make sure that governments 

act now to deliver the right of everyone to a 

free, quality, public educa� on. 

Our new campaign, Equal Right, Equal Opportunity: 

Educa� on and Disability aims to highlight the 

profound challenges faced by children with disabili� es 

in realising their right to educa� on. 

By raising awareness and visibility of the widespread 

exclusion of disabled children from educa� on, 

the campaign hopes to support GCE members to 

in" uence governments and donors to make greater 

commitments towards inclusive educa� on.

This campaign will be the focus of GCE�s Global 

Ac� on Week, which runs 4-10 May 2014.



Dear Head Teacher
Thank you for � nding out more about the Global Campaign for Educa� on�s campaign, Equal Right, Equal 

Opportunity: Educa� on and Disability. The next Global Ac� on Week on educa� on, which runs from 

4-10 May 2014, is the major event in this campaign; many thousands of schools, in over 90 countries, 

will take part. This pack gives some background to the campaign, and explains how your school can be 

involved.

In most low- and middle-income countries, children with disabili� es are more likely to be out of school 

than any other group of children; even if they do a� end school, children living with disabili� es are o� en 

more likely to drop out and leave school early. In some countries, having a disability can more than 

double the chance of a child not being in school, compared to their non-disabled peers. It is, therefore, 

unsurprising that in many countries children with disabili� es make up the vast majority of those out of 

school. 

The challenge is huge:

� In Malawi and Tanzania, a child with a disability is twice as likely to have never a� ended school as a 

child without a disability. In Burkina Faso, having a disability increases the risk of children being out 

of school by two and a half � mes.  

� In Bolivia it is es� mated that 95% of the popula� on aged 6 to 11 years are in school, while only 38% 

of children with disabili� es are � more than doubling the chances of not being in school.

� In Ethiopia, according to the Ministry of Educa� on, fewer than 3% of children with disabili� es have 

access to primary educa� on, and access to schooling decreases rapidly as children move up the 

educa� on ladder.

� In Nepal, 85% of all children out of school are disabled.

� Girls with disabili� es fare even worse than boys. In Malawi one study showed that more girls with 

disabili� es have never a� ended school compared to boys with disabili� es. This translates into 

lower literacy rates as adults: for instance, na� onal sta� s� cs in Ghana show that the literacy rate 

for non-disabled adults stands at 70%, which reduces to 56% for adults living with disabili� es, and 

this drops to just 47% for women with disabili� es.

� Italy is the only European country in which almost all disabled pupils (over 99%) were included in 

mainstream schools.

We are asking teachers, students, educa� on campaigners and members of the public to take part in 

Global Ac� on Week events happening all around the world. The Global Campaign for Educa� on�s Equal 

Right, Equal Opportunity campaign aims to increase public awareness of and poli� cal a� en� on to this 

problem: we want world leaders to put in place the poli� cal commitment, planning, infrastructure and 

� nancing to ensure that children with disabili� es have the chance to realise their right to educa� on.

This pack will tell you more about the campaign, about the plans for Global Ac� on Week, about what 

your school can do to take part. We hope you will join millions of others around the world in taking 

part. Feel free to contact campaigns@campaignforeduca� on.org if you have any queries.

The Global Campaign for Education



What's inside?
This pack contains informa� on you will need to carry out an 

ac� vity in your school. You will � nd the following:

1. Background

 a. What is GCE?

 b. What is Global Ac� on Week?

2. About the campaign

 a. Campaign issues

 b. What your school can do

3. Lesson Plans (5-15 year olds)

4. Killer Facts and Figures

5.  Template invita� on le� er for local poli� cian(s)

6. Campaign Materials

7. Strategies for Change

8. Policy demands

9. Online campaign ac� vi� es



What is GCE?
The Global Campaign for Educa� on (GCE) is a civil society 

movement, established in 1999, that aims to end the global 

educa� on crisis. Educa� on is a basic human right, and our 

mission is to make sure that governments act now to deliver 

the right of everyone to a free, quality, public educa� on. 

Our membership is comprised of over 100 na� onal, regional 

and interna� onal civil society organisa� ons, teachers� unions 

and child rights campaigners. Together, we hold governments 

to account for their promises repeatedly made to provide 

Educa� on for All. We do this through mobilising ci� zens to 

make their voices heard, lobbying poli� cians and government 

o�  cials, a� rac� ng media a� en� on, monitoring and repor� ng 

on government ac� ons, and any other ac� vi� es that can raise 

the public and poli� cal pro� le of educa� on challenges. We 

believe that ci� zens speaking out together can have a powerful 

impact on government policy and ac� on.

GCE has member coali� ons in over 90 countries around the 

world. Each has its own membership comprised of non-

governmental organisa� ons, teachers� unions, parents� 

associa� ons, youth groups, community organisa� ons and 

other civil society organisa� ons commi� ed to educa� on. These 

na� onal monitor commitments made by their governments 

and aim to hold them accountable.

MORE:  www.campaignforeduca� on.org

What is Global Action Week?
GCE�s Global Ac� on Week is a major interna� onal campaigning 

moment for the educa� on movement around the world. 

GCE began organising Global Ac� on Week in 2001, as an annual 

moment when coali� ons, campaigns and organisa� ons working 

on educa� on na� onally, regionally and interna� onally all take 

ac� on to raise the pro� le of one aspect of the Educa� on For All 

agenda, speaking out on the same issue and making coordinated 

demands of poli� cians. All over the world, members of the 

public � and par� cularly schools � get involved in Global Ac� on 

Week, meaning that millions of people in over 90 countries take 

part each year.

Past themes of Global Ac� on Week have included literacy 

and lifelong learning (2009); educa� on � nancing (2010), girls� 

educa� on (2011), early childhood care and educa� on (2012). 

and teachers (2013). In 2014 Global Ac� on Week will focus on 

educa� on for children with disabili� es.

Since the very � rst Global Ac� on Week in 2001, tens of millions 

of people have taken part. We hope that in 2014 more schools 

than ever will par� cipate in drawing a� en� on to this important 

cause.

MORE: www.campaignforeduca� on.org/disability

1. Background



Tackling the challenges, and severe discrmina� on, 

faced by children with disabili� es, is is a ma� er of 

urgency. 

Firstly, the denial of the right to educa� on robs children of 

the future bene� ts of an educa� on and the opportunity to 

access other rights � for example, by limi� ng employment 

opportuni� es or par� cipa� on in civic a� airs later in life. It 

restricts full par� cipa� on in society, exacerba� ng exclusion, and 

can limit a person�s chance of escaping poverty. This and other 

barriers faced by people living with disabili� es means they are 

usually among the poorest of the poor. 

A lack of focus on educa� ng disabled children is also impac� ng 

on the chances of delivering on the interna� onal promise to 

achieve universal primary educa� on � the globally-agreed target 

set out in the Educa� on For All and Millennium Development 

Goals. It is also the right of every child, regardless of disability, 

to receive a good educa� on. In 2006 the UN Conven� on on 

the Rights of Persons with Disabili� es (CRPD) established 

inclusive educa� on as the key mechanism to deliver the right 

to educa� on for disabled children. Inclusive educa� on systems 

can be de� ned as all children learning together in mainstream 

classrooms in their locality or community, irrespec� ve of the 

di� erent range of abili� es and disabili� es, with teaching 

methods, materials and school environments that address 

the needs of all girls and boys.  The crea� on of inclusive 

educa� on systems is fundamental to achieving be� er quality 

in educa� on and realising the human rights of all children, 

improving educa� onal standards and helping to address other 

marginalised groups. 

In spite of this commitment, the exclusion of children with 

disabili� es from mainstream educa� on remains profound and 

few countries have the necessary na� onal legisla� on, policy, 

targets and plans for inclusive educa� on of disabled children. 

Even when governments do have na� onal policies or legisla� on 

in place, implementa� on via concrete policies, plans and 

strategies are weak, while the � nancing to deliver inclusive 

educa� on for all is woefully short. Adop� ng appropriate 

legisla� on and developing policies or na� onal plans of ac� on 

are important star� ng points to achieve inclusion for all. 

Na� onal governments and donors must provide the capacity, 

resources and leadership to implement ambi� ous na� onal 

plans on inclusion. 

A substan� al problem faced in realising the right to educa� on of 

children with disabili� es is a vast data hole, which leaves their 

educa� onal needs invisible to policy makers. In order to plan 

and monitor e� ec� vely, governments must have reliable data 

which enables them to set bold, yet realis� c, targets and then 

measure them. 

Schools and classrooms across the developing world are 

too inaccessible or are not adapted to the needs of children 

with disabili� es. Making schools and classrooms accessible 

and relevant for all will also need investments in accessible 

and appropriate equipment and learning materials, as well 

as accessible infrastructure. Ensuring there are enough 

appropriately trained teachers for all will also involve substan� al 

investments in more teachers that are adequately prepared and 

trained, and who are supported to work in inclusive ways, with 

specialist teaching support where necessary.  

Finally, social a�  tudes are a powerful driver of the 

marginalisa� on of disabled children in and from educa� on. 

Nega� ve a�  tudes towards disabled children�s capacity limit 

their chance of going to any school. Even when educa� on is 

o� ered, there is a widely held belief that �special� schools are 

the most viable op� on. Policy measures must also be reinforced 

with public awareness raising campaigns which tackle o� en 

deeply held a�  tudes towards disabled children�s educa� onal 

projects, which o� en act as a powerful barrier to schooling for 

many children with disabili� es. 

The world has to act now to halt the severe marginalisa� on 

of disabled children from educa� on. We have to ensure that a 

lack of appropriate educa� on is not the catalyst for a life� me 

of exclusion, poverty and injus� ce for the millions of children 

living with a disability. Inclusive educa� on systems, grounded 

in a rights-based analysis, must no longer be seen as a marginal 

policy issue, but as central to the achievement of high-quality 

educa� on for all learners, and the development of more 

inclusive socie� es.

2. About the campaign

 It is the right of 
every child, regardless  
of disability, to receive 
a good education. 

"

"



Schools can take ac� on in support of the campaign at any � me; but the key moment to get engaged is during Global Ac� on 

Week, from 4-10 May 2014. This week provides a worldwide focus for ac� vists to bring a� en� on to the campaign � and 

demand ac� on of poli� cians � in one huge, co-ordinated moment. 

We are therefore asking GCE member coali� ons and par� cipa� ng schools run a lesson focusing on the issue of disability and 

how children with disabili� es can and should be included in educa� on. This could involve:

� Invi� ng parents and members of the local community to par� cipate in a school event around disability and educa� on.

� Poli� cians being invited to address the class, to talk about what they or the government will do to support people with 

disabili� es to get access to quality, appropriate educa� on in their district, country, or around the world. 

� Students and teachers having an opportunity to ques� on the poli� cians on relevant policies including

 o In the south: what educa� on provision currently exists for children with disabili� es, and what the government 

  is planning to do to ensure no child is excluded from educa� on?

 o In the north: aid to basic educa� on around the world, and speci� c support to help governments of developing 

  countries inclusive educa� on systems which cater for people with disabili� es.

� Lessons could explore the di� erent types of disability, and how these can be supported within the classroom and the 

broader community. A lesson plan with ideas on how this could be delivered is below. 

The aim is for as many schools as possible to talk about disability and educa� on, as o� en this subject has been neglected 

in mainstream classrooms - par� cularly in countries where educa� on provision for children with disabili� es is outside of 

mainstream schools. If you are invi� ng a policy-maker, the children can take the opportunity to ques� on them on their 

commitments to educa� on for all � if they are truly commi� ed to achieving this, then they must be commi� ed to ensuring 

every child is able to bene� t from a quality, accessible and inclusive educa� on system.

Remember to make contact with the GCE member coali� on in your country to keep them informed of your ac� vity - 

especially if poli� cians make promises to your school! 

You can � nd their contact details on the GCE website at h� p://www.campaignforeduca� on.org/en/members

What can your school do?



Lesson outcomes

Students of all ages will:

� Understand and re� ect on the meaning of the term   

 �disability�

� Consider the links between poverty and disability

� Consider how disability impacts on educa� on and   

 schooling for children with disabili� es

� Discuss strategies to support educa� on for children   

 living with disabili� es

� Consider how they can advocate for educa� on for   

 children with disabili� es 

1: Introduction

PART ONE: ALL AGES (5 MINUTES)

Teacher introduces the theme of the lesson. 

Ques� on: Why is it important for children with disabili� es to 

have an educa� on?

Teacher explains the Equal Right, Equal Opportunity campaign 

and explains to the class that millions of other students 

worldwide will be talking about disability this week, to raise 

awareness that children with disabili� es are children who 

have rights, like every child, to a good /quality educa� on.  We 

will learn about some of the di!  cul� es they experience and 

poten� al they have and ask governments to improve condi� ons 

for our peers with disabili� es.

Background information

Globally, an es� mated 93 million children � or 1 in 20 of those 

aged up to 14 years of age � live with a moderate or severe 

disability.

Children with disabili� es are among the most excluded children 

in the world. In most low- and middle-income countries, 

children with disabili� es are more likely to be out of school 

than any other group of children. In some countries, having a 

disability can more than double the chance of a child not being 

in school, compared to non-disabled children. As such, in many 

countries, children with disabili� es make up the vast majority of 

those out of school. 

For those children with disabili� es who are in school, the quality 

and form of schooling received � o� en in segregated schools � 

can act to increase exclusion from society and con# rm people�s 

nega� ve views about disability. These children are o� en more 

likely to drop out of school.  

Every child has the human right to a quality educa� on, regardless 

of disability. This is why the Global Campaign for Educa� on (GCE) 

is focusing its 2014 Global Ac� on Week on raising awareness of 

issues around disability with the campaign Equal Right, Equal 

Opportunity: Educa� on and Disability. The Global Ac� on Week 

of the GCE is the main event for people campaigning for quality 

educa� on for everyone. This year, millions of children, teachers 

and other members of the public in over 90 countries are joining 

together to campaign for educa� on for people with disabili� es.

2: What is disability?

PART TWO: ALL AGES (10 MINUTES)

Ques� on: can you iden� fy di$ erent types of disability?

5-11 year olds:  

Teacher explains to the class that disability comes in di$ erent 

forms, and may be visible or non-visible

11-15 year olds: 

Students work in pairs to write out the di$ erent types of 

disability on s� cky notes, which can then be grouped according 

to the di$ erent categories in the full class. 

All ages: Teacher draws a picture of a child with a head (showing 

the brain inside), eyes, ears, nose hands, legs, arms, etc.  Ask 

the children for an example of a disability, and show this on 

the picture by shading the part of the body that is e$ ected, 

shading to di$ erent degrees/amounts to show the severity of 

the disability. Then highlight the kinds of things that children 

with that disability can do � for example, a child with a hearing 

impairment is able to learn, see and perform physical tasks. This 

ac� vity illustrates that the vast majority of disabili� es do not 

stop children from being able to par� cipate in many ac� vi� es.

Background information

A disability can be:

� Inherited or congenital: Inherited means children are  

born with a disability inherited from a parent. Congenital 

means the disability is developed before the baby is born

� Acquired: usually through illness or injury

There are di$ erent types of disability faced by children:

� Physical: this may impact on a child�s mobility, as well as 

the development or ability to control certain muscles.

� Intellectual: this is a broad range of learning related 

disabili� es, such as delays with learning to speak, 

developing memory or problem-solving skills.

� Sensory: this includes deafness and blindness.

� Mental health: this includes mental illnesses and behaviour 

problems.

� Developmental: this covers delays in growth or 

development. Some� mes it is linked with intellectual 

disability, but there are some condi� ons which are 

developmental disabili� es which do not involve an 

intellectual disability, such as spina bi# da.

A disability may also be non-visible, such as epilepsy and 

learning di!  cul� es.  

3. Lesson Plan: 5-11/11-15 year olds



There are di� erent degrees of impairment. For example, a visual 

or hearing impairment may severely impact on only one eye 

or ear; a learning disability may only impact on how someone 

reads or writes, but have li� le or no impact on their ability to 

learn mathema� cs. 

In addi� on, a disability is not always a simple case of �not being 

able to do something�. For example, someone with a hearing 

impairment may not hear music at all, or only very faintly, but 

they can feel the vibra� ons and are able to dance.  

How a person with a disability func� ons can depend on their 

environment, their personality and the a�  tudes of others.  For 

example, a child with a physical disability is able to func� on if 

they have the facili� es to overcome di�  cul� es in movement, 

such as a wheelchair, and for many children with disabili� es 

their lives and ability to func� on can bene� t hugely from a 

suppor� ve family, school and community. 

3: Poverty and disability

PART THREE (10 MINUTES)

5-11 year olds:

Teacher input: explain to the class how living in a less-developed 

country might make children more likely to have disabili� es, 

such as lack of access to food or clean water for pregnant 

women, infec� on of pregnant women or young children by 

malaria, lack of healthcare for children who become injured or 

sick.  

As an example, ask the students to put their hands up if 

they have had immunisa� ons against di� erent diseases, and 

explain how immunisa� on can di� er between developed and 

developing countries.

11-15 year olds:

Ques� on: What are the di� erences between developed 

countries and developing countries which might have an 

impact on whether or not a child is born with or acquires a 

disability? You can give examples such as con! ict, lack of access 

to immunisa� ons and healthcare.

Background information

Congenital disabili� es

An es� mated 1 in 33 infants worldwide are born with a 

congenital disorder, which results in approximately 3.2 million 

birth defect-related disabili� es every year. An es� mated 270 

000 newborns die during the � rst 28 days of life every year from 

congenital disorders.

Many congenital disorders can be prevented, but for mothers 

living in the poorest countries in the world this can prove to be 

challenging: a lack of maternal health care provision as well as 

malnutri� on o" en contribute to congenital disabili� es. Among 

the most common severe congenital disabili� es are heart 

defects and Down syndrome. 

Acquired disabili� es

The factors leading to acquired disabili� es are many. Disease-

related disabili� es can occur due to inadequate sanita� on, 

resul� ng in diseases such as polio, and due to the lack of 

immunisa� ons against diseases such as diarrhoea and malaria, 

as well as polio. Malnutri� on is another major contributor to 

acquired disability, with many children�s diets lacking vitamins 

and minerals (iodine, iron, vitamin A, zinc, and others) which 

are known to guard against disabili� es. 

Two other signi� cant factors contribute to acquired disabili� es 

in developing countries: living in situa� ons of armed con! ict, 

and child labour.

For children living in countries a� ected by armed con! ict, there 

is a very real risk of injury � for example, while children may 

not always be an ac� ve part of con! ict, they can be seriously 

injured by weapons, including landmines. Child labourers may 

become disabled by many of the di� erent risks they are forced 

to take at work. This might be through chemical exposure, 

unsafe working condi� ons or even through con� nued periods 

of carrying heavy loads.  

More broadly, for the very poorest children in these countries, 

simply falling ill can have a long-term impact. When children 

in developing countries become ill or injured, they rarely have 

access to necessary medicines, emergency or rehabilita� ve 

health care, meaning that their illnesses or injuries can become 

long-term or life� me disabili� es. 

Malaria and disability

Malaria is a preventable disease usually transmi� ed by 

mosquitoes carrying malaria parasites. It remains a serious 

threat to people living in developing countries: half the world�s 

popula� on is at risk of malaria, and there are approximately 250 

million cases reported each year. In 2012, 627,000 people died 

of malaria, 90% of which were in Africa, and 77% of which were 

children under 5 years old.

Women who are pregnant are at signi� cant risk of infec� on by 

malaria, and when pregnant women are infected it can have 

a serious impact on the health of the unborn child, leading to 

complica� ons which can cause various disabili� es. Infants are 

also at risk of infec� on from malaria, and this too can cause 

disabili� es. While there is ongoing research into the links 

between malaria and disability, disorders which can be linked 

with malaria include blindness, deafness and developmental 

disabili� es.

How does disability impact on a child�s chances of par� cipa� ng 

in educa� on?

In developing countries, a child with a disability is signi� cantly 

less likely to be able to access quality educa� on than a child 

without a disability. 

� In Malawi and Tanzania, a child with a disability is twice as 

likely to have never a� ended school as a child without a 

disability. In Burkina Faso, having a disability increases the 

risk of children being out of school by two and a half � mes.  

� In Bolivia it is es� mated that 95% of the popula� on aged 6 

to 11 years are in school, while only 38% of children with 

disabili� es are � more than doubling the chances of not 

being in school. 

� In Ethiopia, according to the Ministry of Educa� on, fewer 

than 3% of children with disabili� es have access to primary 

educa� on, and access to schooling decreases rapidly as 

children progress through school.

� In Nepal, 85% of all children out of school are disabled. 

� Girls with disabili� es fare even worse than boys. In Malawi 



one study showed that more girls with disabili� es have 

never a� ended school compared to boys with disabili� es. 

This translates into lower literacy rates as adults: for 

instance, na� onal sta� s� cs in Ghana show that the literacy 

rate for non-disabled adults stands at 70%, which reduces 

to 56% for adults living with disabili� es, and this drops to 

just 47% for women with disabili� es.

� Italy is the only European country in which almost all 

disabled pupils (over 99%) are included in mainstream 

schools.

The reality in developing countries is that there is o� en a lack 

of government ac� on or support for the educa� on of disabled 

children, as well as a lack of � nancing to support this group 

of children. Few countries have clear plans for educa� ng all 

children with disabili� es. In fact, in many countries there is no 

speci� c law to protect the rights of children with disabili� es. 

4: How does exclusion from  education 

impact on disabled children�s lives?

PART FOUR (5 MINUTES)

5-11 year olds:

Ques� on: What does the future look like for someone who 

does not have the chance to go to school? What di$ erences 

are there for someone who is disabled and has never been to 

school?

11-15 year olds:

Ques� on: When children with disabili� es are excluded from 

educa� on, how does this impact on the communi� es and 

broader socie� es in which they live? 

Background information

When children with a disability are excluded from educa� on, 

it creates a greater chance of being in poverty in later life. 

There is a strong body of evidence from across the world 

which indicates that people with disabili� es are more likely to 

experience economic and social disadvantage, and are more at 

risk of poverty than those without disability. 

For instance, compared with non-disabled persons, persons 

with disabili� es are less likely to be in full-� me employment, 

more likely to be unemployed, and signi� cantly more likely to 

be economically inac� ve. In low- and middle-income countries, 

they are more likely to work in the informal economy, which 

means that their rights as workers are seriously compromised. 

When in employment, they are likely to be �underemployed�, 

which means they are more likely to be paid less, be in part-

� me jobs, with few long-term opportuni� es.

The result is that in most countries, disabled people are among 

the poorest of the poor. Adults with disabili� es typically live in 

poorer than average households: according to es� mates from 

the World Bank, one in every � ve of the world�s poorest people 

is disabled.

Gender inequali� es can signi� cantly increase this disadvantage, 

with disabled women and girls experiencing extreme exclusion 

in many low- and middle- income countries. For example, 

women with disabili� es are less likely to have a decent job than 

either women without disabili� es or men with disabili� es, and 

they face greater barriers in � nding and retaining employment. 

Mutually reinforcing layers of disadvantage can lead to severe 

depriva� on, leading to �double discrimina� on� or �mul� ple 

discrimina� on�.

5. How can education become more 

accessible for all? 

PART FIVE (15 MINUTES)

Ques� on: what could be done in our school to be� er support 

children with di$ erent types of disability? 

5-11 year olds:

Ac� vity: Ask children to work in groups and draw large pictures 

of the ideal schools which cater for ALL children � giving them 

examples such as school facili� es, teaching materials, trained 

teachers etc. Ask them to explain their pictures to the rest of 

the class.

11-15 year olds:

Ques� on: How can children with disabili� es be be� er catered-

for in mainstream schools? How do you think educa� on can 

become more accessible for every child �can governments 

ensure every school is accessible? What kind of support outside 

of school could help?

Background information

There are many prac� cal ways to improve the situa� on for 

children with disabili� es, such as improved school buildings 

and facili� es, teacher training and community support, and 

these vary according to disability. For example, a child who has 

lost a limb will face very di$ erent educa� on-related challenges 

from children who are par� ally-sighted, or, for example, a 

severely au� s� c child. Impairments that a$ ect the capacity 

to communicate and interact in ways common in mainstream 

schools can also pose huge obstacles to par� cipate in educa� on. 

However, with clear guidance and adequate � nance, there are 

many ways in which governments can ensure children with 

disabili� es have access to educa� on.

� Make school buildings accessible for physically disabled 

children, as well as include technology which can support 

di$ erent types of disability. This could be enforced by 

regula� ons on accessible school building.



� Provide accessible materials, resource people and assis� ve 

technology such as large print/Braille or sign-language 

interpreters and ac� vely endorse the use of universally 

accessible informa� on communica� on technology (ICT) � 

and make sure there is enough of all of the above resources 

to support all learners who need them.

� Ensure enough appropriately trained teachers for all by 

providing adequate pre-service and in-service training in 

inclusive educa� on.

� Reduce teacher-pupil ra� os, so that teachers can focus on 

individual learners� needs.

� Ensure teachers from �special� educa� on schools and 

with specialised skills become resources to assist the 

mainstream schools.

� Promote the training and recruitment of teachers with 

disabili� es.

� Develop na� onal guidelines to support inclusive educa� on, 

such as adap� ng the curriculum, or procedures for 

screening, iden� fying and addressing support needs 

of learners with disabili� es, or appropriate changes to 

examina� on procedures.

What is inclusive educa� on?

Inclusive educa� on can be de� ned as all children learning 

together in mainstream classrooms in their locality or 

community, irrespec� ve of the di� erent range of abili� es and 

disabili� es, with teaching methods, materials, and school 

environments that address the needs of all girls and boys. 

Inclusive educa� on can help children with disabili� es and other 

marginalised individuals � for instance, minority and linguis� c 

ethnic groups � to access a quality educa� on, helping them to 

ful� l their poten� al, and contribute towards their community, 

thereby crea� ng more equal socie� es. 

The World Report on Disability in 2011 argued that, among other 

things, the inclusion of children with disabili� es in mainstream 

schools ensures all children complete their educa� on, 

can be cost-e� ec� ve and contributes to the elimina� on of 

discrimina� on in wider society. 

6. The UN Convention on the Rights of 

Persons with Disabilities

PART SIX: 11-15 year olds (10 MINUTES, OPTIONAL)

Teacher input: Explain the UN Conven� on on the Rights of 

People with Disabili� es, and how this can be used to hold 

governments to account. Explain ways in which students can 

lobby na� onal governments to campaign for the equal right of 

children with disabili� es to quality educa� on.

Following much work to change the percep� on of people with 

disabili� es, from objects of charity and social protec� on to 

equals in society, capable of advancing their human rights, the 

United Na� ons adopted the Conven� on on the Rights of Persons 

with Disabili� es in 2006. Educa� on is the focus of Ar� cle 24 of 

the CRPD. This stresses the need for governments to ensure 

equal access to an �inclusive educa� on system at all levels� and 

to provide reasonable accommoda� on and individual support 

services to persons with disabili� es to facilitate their educa� on.

The UN CRPD speci� es the following in Ar� cle 24:

� Children with disabili� es must be able to access inclusive, 

free, quality primary and secondary educa� on on an 

equal basis with others in the communi� es in which they 

live, which recognises the di� erent stages of educa� on 

provision in di� erent countries.

� Governments are responsible for an inclusive educa� on 

system at all levels, including life-long learning. 

� Governments must provide reasonable accommoda� on 

of individual requirements and necessary support within 

the general educa� on system, to facilitate their e� ec� ve 

educa� on. 

� Governments should facilitate the learning of Braille and 

sign language, ensuring that the educa� on of persons, and 

in par� cular children, who are blind, deaf or dea# lind, is 

delivered in the most appropriate languages and means of 

communica� on. 

� Governments need to take appropriate measures to 

employ enough well- trained teachers, including teachers 

with disabili� es, who are quali� ed in sign language and/

or Braille, and to train teachers to incorporate disability 

awareness and the use of appropriate teaching methods.

� Educa� on must support the full development of human 

poten� al to foster individual talents, while ins� lling a sense 

of dignity and self-worth, and the strengthening of respect 

for human rights, fundamental freedoms and human 

diversity.

A country which signs the Conven� on indicates its support 

and interest in commi�  ng to it; a country which ra� � es the 

Conven� on has given its consent to be bound by it. As of March 

2014, 141 countries have ra� � ed the Conven� on, and 158 have 

signed it. 

However, there remain severe gaps between the commitments 

made by governments and the reality for disabled children 

in classrooms around the world. This is why campaigners 

are demanding that governments acknowledge the right of 

disabled people to quality educa� on and make clear � nancial 

and opera� onal plans to deliver inclusive educa� on systems.



Global prevalence of disability 

� The es� mated 1 billion people who live with a disability 

� comprising approximately 15% of the global popula� on 

� face a mul� tude of barriers to par� cipa� ng equally in 

society.

� Globally, an es� mated 93 million children � or 1 in 20 of 

those aged up to 14 years of age � live with a moderate or 

severe disability. 

� Countries have di� erent levels of disability, according to 

di� erent contexts. For instance, Bangladesh is home to 

approximately 160 million people. It is es� mated that 15 to 

17% of the popula� on is living with some form of disability.  

Another survey found there were 2.6 million children with 

disabili� es in Bangladesh. In the Pales� nian Occupied 

Territories this reaches 7%. 

Levels of exclusion from education 

� Children with disabili� es are o! en more likely to be out of 

school than any other groups of children. In some countries, 

living with a disability can more than double the chance of 

a child not being in school.

� In Malawi and Tanzania a child with a disability is twice as 

likely to have never a" ended school as a child without a 

disability. 

� In Burkina Faso, having a disability increases the risk 

of children being out of school by two and a half � mes.  

According to another study, enrolment rates at primary 

school level reached 78% in 2012 in Burkina Faso. However, 

it is es� mated that only 16% of physically disabled children 

have access to a primary educa� on.

� In Bolivia it is es� mated that 95% of the popula� on aged 

6 to 11 years are in school, but only 38% of children with 

disabili� es are in school � more than doubling the chances 

of not being in school.

� A World Bank analysis of data from 14 household surveys 

found that the gap in primary school a" endance rates 

between disabled and non-disabled children ranges from 

10 percentage points in India to close to 60 percentage 

points in Indonesia. For secondary educa� on, this ranged 

from 15 percentage points in Cambodia to 58 in Indonesia

� Even if they do a" end school, children with disabili� es are 

far more likely to leave school early. In Tanzania, children 

with disabili� es who a" ended primary school progressed 

to higher levels of educa� on at only half the rate of children 

without disabili� es. 

� Children with disabili� es o! en make up the vast majority 

of those out of school in many countries. For instance, in 

Nepal, 85% of all children out-of-school are disabled.

� Girls with disabili� es fare even worse than boys. In Malawi 

one study showed that more girls with disabili� es have 

never a" ended school compared to boys with disabili� es. 

This translates into lower literacy rates as adults: for 

instance, na� onal sta� s� cs in Ghana show that the literacy 

rate for non-disabled adults stands at 70%, which reduces 

to 56% for adults living with disabili� es, and this drops to 

just 47% for women with disabili� es.

� The Pales� nian Central Bureau of Sta� s� cs (PCBS) 

indicates in its disability survey that more than one third of 

Pales� nians with disabili� es didn�t receive any educa� on, 

and that 60% of children with disabili� es are not enrolled 

in educa� on. The survey # ndings also show that one third 

of those who were enrolled dropped out, and that 22% of 

the dropouts were a" ributed to the individual�s disability. 

In addi� on, the report shows that 53.3% of the persons 

with disabili� es in Pales� ne are illiterate.

� In Ethiopia, according to the Ministry of Educa� on, fewer 

than 3% of children with disabili� es have access to primary 

educa� on, and access to schooling decreases rapidly as 

children move up the educa� on ladder.

4. Killer facts and ! gures



Schooling provided to children with 
disabilities 

� In Uganda, only 5% of children with disabili� es have access 

to educa� on within inclusive se�  ngs in regular schools, 

while 10% have access through �special� or segregated 

schools.

� Italy is the only European country in which almost all 

disabled pupils (over 99%) are included in mainstream 

schools.

Policies: commitments, implementation 
and gaps 

� As of September 2013, 133 countries and the European 

Union had ra� ! ed the UN Conven� on of the Right of 

People with Disabili� es - another 23 have signed but not 

yet ra� ! ed. The commitment to inclusive educa� on is a 

legal obliga� on through Ar� cle 24 of the CRPD. 

� From a survey of 28 countries reviewed, only 10 had 

some concrete policy commitment to include children 

with disabili� es, 13 made some men� on of disability but 

with no detail or strategy, while 5 had no men� on at all of 

children with disabili� es.

� Most countries spend far too li" le on inclusive educa� on. 

For instance, a 2008 World Bank evalua� on reported that 

only 1% of spending under the Educa� on for All policy 

in India was on inclusive educa� on for children with 

disabili� es. 

� It is o# en assumed that the costs of providing inclusive 

educa� on are high, but this isn�t always the case. For 

example, one study es� mated that making buildings 

accessible represents less than 1% of total construc� on 

costs, while the costs of having two school systems� i.e. 

mainstream and �special� � can be much higher. An OECD 

report es� mates that the average cost of pu�  ng students 

with special educa� onal needs in segregated placements is 

seven to nine � mes higher than educa� ng them in general 

classrooms.

� Tackling community and social s� gma through awareness 

raising can help children with disabili� es go to school. A 

three-year project in a disadvantaged community near 

Allahabad, India, resulted in children with disabili� es 

a" ending school for the ! rst � me, more people with 

disabili� es par� cipa� ng in community forums, and 

more people bringing their children with disabili� es for 

vaccina� on and rehabilita� on.

� A 2007 survey by Educa� on Interna� onal showed that large 

numbers of teachers expressed concerns about inclusion 

due to a lack of training and professional development, as 

well as equipment and other teaching resources. It�s key to 

help train and support teachers to teach inclusively.



Insert your logo            Insert your contact details

Insert date

Dear [insert name]

I am wri� ng to invite you to [insert name] school to as part of the ac� vi� es in support of the global 

campaign, Equal Right, Equal Opportunity: Educa� on and Disability. The ac� vity forms part of the 

Global Ac� on Week on educa� on from 4-10 May, which in 2014 is focused on the need to ensure 

disabled children realise their equal right to a quality, accessible and inclusive educa� on. During 

the week, poli� cians in nearly 100 countries � ministers of educa� on, development and � nance, 

members of parliament, regional and local representa� ves � will be taking part in similar events.

Children with disabili� es are the group who are least likely to realise their right to a quality 

educa� on, despite the globally-agreed targets set out in the Educa� on For All and Millennium 

Development Goals. In 2006 the UN Conven� on on the Rights of Persons with Disabili� es (CRPD) 

established inclusive educa� on as the key mechanism to deliver the right to educa� on for 

disabled children. Our school believes that it is important to be part of the e# orts to support 

children with disabili� es, and ensure that the right to educa� on is a reality for every child. We 

hope you will come to our school to take part in these ac� vi� es.

Children from [insert grade] will par� cipate in a lesson which explains the many issues surrounding 

disability as well as the links between poverty and disability worldwide [and in your country], 

and helps them understand more about the the profound challenges faced by children with 

disabili� es.

We ask you to join the class in order to provide a short input on [the local/regional/na� onal - 

delete as appropriate - situa� on for children with disabili� es] [OR] [the government�s ac� on on 

inclusive educa� on], and to answer ques� ons from the children.

[Insert informa� on on your event and your school including � ming, contact details and address.] 

If you are able to a� end, it will be a tremendously important signal to the children in our school 

and to our community both that this issue is hugely important, and that you, as our elected 

representa� ve, take it seriously. We hope you will be able to join us and play a role in this global 

event.

Yours sincerely,

[INSERT SIGNATORIES]

5. Template letter for politicians
If you are planning to invite poli� cians to your school event, we suggest you send this le� er as soon as 

possible so that you increase your chances of securing their presence.



Schools are welcome to create materials as required for their own campaigning purposes, but all schools are 

also welcome to use the resources that we have prepared for your use.

All materials are available to download at www.campaignforeduca� on.org

6. Campaign materials & resources

Equal Right, Equal Opportunity:
Inclusive Education for Children with Disabilities

This report was published by GCE with the support of Handicap Interna� onal, 

and brings together current evidence around the scale of the challenge, 

highligh� ng levels of exclusion from educa� on faced by children with 

disabili� es, as well as outlining the common barriers faced in gaining access 

to a quality educa� on. It also aims to set out the case for inclusive educa� on 

systems. It is available to download in English, French, Spanish, Portuguese 

and Arabic.

Campaign logos

The campaign logo is available in print and web formats, in all GCE o!  cial 

languages. The logo is available in purple as well as a reversed version in 

white.

Campaign photos

GCE has been working with its interna� onal members which are focused 

on disability, and we have their permission to use photographs they have 

provided for the campaign.

Campaign poster

We have created a poster for schools to adapt, download and print. 

Posters are A3-size (420mm x 297mm) but these can be scaled up to A2 or 

A1 or scaled down to A4.

GLOBAL 
ACTION WEEK

4-10 MAY 2014



GCE believes that there is a clear set of areas of 
ac� on for governments, donors and the interna� onal 
community. These can help bring down the common 
barriers faced by disabled children in gaining a quality 
educa� on, which we have explained across seven 
inter-dependent strategies � from the family, local 
communi� es and na� onal government, through to 
the interna� onal community.

We have included these below, as well as the campaign�s 

full policy demands, to support teachers working with older 

children who might seek further informa� on on aspects of the 

campaign, and for schools who wish to lobby for speci� c change 

to how their own provision supports children with disabili� es.

Strategy 1 
Create appropriate legisla� ve frameworks, and set out 

ambi� ous na� onal plans for inclusion. 

There is o" en a lack of na� onal legisla� on, policy, targets and 

plans for inclusive educa� on of disabled children. Adop� ng 

appropriate legisla� on and developing policies or na� onal plans 

of ac� on are important star� ng points to achieve inclusion for 

all. Overall, there is a lack of informa� on for governments about 

how to translate interna� onal standards, such as Ar� cle 24 of 

the Conven� on on the Rights of Persons with Disabili� es, into 

prac� ce. Few countries have ambi� ous inclusive educa� on 

plans for educa� ng all children with disabili� es, as part of their 

educa� on sector strategy.

Strategy 2 
Provide the capacity, resources and leadership to implement 

ambi� ous na� onal plans on inclusion. 

Even when governments do have na� onal policies or legisla� on 

in place, progress is uneven and, overall, implemen� ng laws 

and policies is proving to be di#  cult. Too o" en, governments 

express a commitment to inclusive educa� on but fail to 

implement concrete policies, plans and strategies, or measure 

progress. Few countries � if any � commit su#  cient amounts to 

deliver inclusive educa� on for all. Where � nances are available, 

they are not being spent in the most cost-e$ ec� ve way, with 

funds being ine$ ec� vely channelled towards a few children in 

segregated schools, rather than being more equitably u� lised 

through inclusive educa� on strategies which improve quality 

for all. Governments and donors must increase � nancing for 

inclusion, while ensuring that � nancing is spent equitably and 

e$ ec� vely.

Strategy 3 
Improve data on disability and educa� on, and build 

accountability for ac� on. 

A substan� al problem faced in realising the rights of disabled 

people, and for disabled children in par� cular, is a vast 

disability data hole. The world�s knowledge of the general 

status of children living with disabili� es and their educa� onal 

opportuni� es is shamefully scant. Informa� on is o" en 

specula� ve or outdated. A lack of reliable and consistent data 

at na� onal level feeds a lack of clarity interna� onally and is 

too inconsistent to provide accurate global � gures. This leaves 

children with disabili� es, and their educa� onal needs, invisible 

to policy makers. This means that se�  ng realis� c plans, with 

meaningful targets and monitoring cannot be supported due to 

a severe lack of reliable data on the degree of exclusion from 

educa� on faced by children with disabili� es. In order to plan 

and monitor e$ ec� vely, governments must have reliable data 

which enables them to set bold, yet realis� c, targets and then 

measure them.

Strategy 4 
Make schools and classrooms accessible and relevant for all. 

Common school- and classroom-based barriers which impact on 

children with disabili� es being able to get an educa� on include 

a lack of accessible or appropriate equipment and learning 

materials. Inaccessible infrastructure can also act as a physical 

barrier. Providing government regula� ons on school buildings 

and revising curricula can help make schools and classrooms 

accessible and relevant for all.

Strategy 5 
Ensure there are enough appropriately trained teachers for all. 

Teachers are the most important factor in determining the 

quality of educa� on a child receives. Successful inclusion 

requires su#  cient teachers, adequately prepared and trained, 

and who are supported to work in inclusive ways, with specialist 

teaching support where necessary. Ensuring that people with 

disabili� es can become teachers can both bring in specialist 

skills and understanding, and can make a strong contribu� on 

to reducing discrimina� on, giving all children role models of 

inclusion.

Strategy 6 
Challenge a�  tudes which reinforce and sustain discrimina� on. 

Social a�  tudes are a powerful driver of the marginalisa� on 

of disabled children in and from educa� on. Nega� ve a�  tudes 

towards disabled children�s abili� es and capacity to contribute 

to society can profoundly in& uence the chances they have of 

going to any school. Even when educa� on is o$ ered, the widely 

held belief that �special� schools are the most viable op� on limits 

chances of going to mainstream local schools. Broad public 

awareness campaigns are needed to tackle these a�  tudes, at 

various levels.

Strategy 7
Create an enabling environment to support inclusive educa� on, 

including through cross-sectoral policies and strategies that 

reduce exclusion.

It is also clear that while inclusive educa� on systems can help 

schools to adapt to the needs of children living with disabili� es, 

this must be coupled with interven� ons which seek to target 

broader social, cultural or economic barriers faced by children 

living with a disability. This could include community-based 

rehabilita� on, social protec� on schemes or health interven� ons.

7. Strategies for change



National governments must:

Strategy 1 
Create appropriate legisla� ve frameworks, and set out 

ambi� ous na� onal plans for inclusion. 

� All governments must ra� fy and implement the Conven� on 

on the Rights of Persons with Disabili� es.

� Abolish legisla� ve or cons� tu� onal barriers to disabled 

people being included in mainstream educa� on systems.

� Develop ambi� ous yet realis� c and � me-bound inclusive 

educa� on plans, within the overall educa� on sector plan.

� Involve disabled people and organisa� ons in planning and 

monitoring educa� on plans, at all levels.

Strategy 2 
Provide the capacity, resources and leadership to implement 

ambi� ous na� onal plans on inclusion. 

� Allocate at least 20% of na� onal budgets to educa� on, and 

ensure at least 50% is dedicated to basic educa� on.

� Ensure a � me-bound and costed inclusive educa� on 

implementa� on plan, with su!  cient and speci" cally 

allocated resources.

� Ensure the Ministry of Educa� on has the primary 

responsibility for the educa� on of disabled children, with 

di� erent levels of responsibili� es clearly outlined across 

the whole educa� on system, backed by high-level poli� cal 

leadership.

� Invest in improving the knowledge and capacity of local 

and na� onal government ins� tu� ons, in order for them 

to deliver on inclusive educa� on (from decentralised local 

educa� on authori� es responsible for educa� on planning, 

through to policy makers in the Educa� on Ministry).

Strategy 3 
Improve data on disability and educa� on, and build 

accountability for ac� on. 

� Ensure educa� on data is disaggregated by disability and 

gender, and that it tracks both enrolment and reten� on 

(including in di� erent schools, such as segregated or 

mainstream).

� Ensure e� ec� ve collec� on and analysis of data to improve   

planning and monitoring.

Strategy 4 
Make schools and classrooms accessible and relevant for all. 

� Develop and enforce accessible school building regula� ons.

� Provide accessible materials and assis� ve technology to 

support learning.

� Ensure that curricula are able to be$ er adapt to a diversity 

of needs.

� Develop na� onal guidelines to support inclusive educa� on, 

such as guidelines on curriculum adapta� on, or screening, 

iden� fying and addressing support needs.

Strategy 5 
Ensure there are enough appropriately trained teachers for all. 

� Reduce teacher-pupil ra� os, so that teachers can focus on 

individual learners� needs.

� Ensure adequate pre-service and in-service training in 

inclusive educa� on.

� Ensure that adequate support material and exper� se in 

disability speci" c skills are available.

� Ensure �special� educa� on teachers become resources to 

assist mainstream schools.

� Promote the training and recruitment of teachers with 

disabili� es.

Strategy 6 
Challenge a&  tudes which reinforce and sustain discrimina� on. 

� Tackle the a&  tudes which keep children with disabili� es 

out of schools by launching an awareness programme 

among parents, children, communi� es, schools and within 

the public sector

Strategy 7
Create an enabling environment to support inclusive educa� on, 

including through cross-sectoral policies and strategies that 

reduce exclusion.

� Bring in addi� onal polices and resources to support children 

with disabili� es to go to school, i.e. social protec� on 

schemes, Community Based Rehabilita� on Programmes, 

Early Childhood Care and Educa� on (ECCE) or health 

programmes.

8. Policy demands



These strategies must be supported by 
bi-lateral donors and the international 
community through development 
cooperation.

Bi-lateral donors must:

� Meet the long-standing commitment to allocate 0.7% of 

GNI to aid, and allocate at least 10% of aid budgets to basic 

educa� on.

� Ensure that aid suppor� ng inclusive educa� on, or 

targets that reduce disabled children�s exclusion, are 

commensurate with the needs and gaps for mee� ng the 

EFA and MDG targets.

� Ensure that educa� on programmes, plans and policies make 

suppor� ng inclusive educa� on central to development 

assistance.

� Ensure that aid supports the scaling-up of na� onal plans 

and does not add to fragmented and small scale e� orts on 

inclusive educa� on.

� Ensure that donor agency sta�  have the capacity to 

implement plans.

� Strengthen the capacity of partner governments to address 

inclusion.

The international community must:

� Build clear and measurable global targets for inclusive 

educa� on and disability into the post- 2015 agenda, 

ensuring that inclusive educa� on is explicitly referenced. 

Priori� se the development of 

� reliable data collec� on on educa� on and disability to 

enhance tracking and monitoring of progress on post 2015 

goals.

� The Global Partnership for Educa� on (GPE) must become 

a champion of more inclusive educa� on for children 

with disabili� es. This should include ensuring su!  cient 

exper� se within the country support teams; the produc� on 

of guidelines that could help improve inclusion, including 

guidelines to support improved data collec� on; and the 

mainstreaming of inclusive educa� on perspec� ves into 

assessment processes.



Over a million people have previously supported GCE campaigns 

online, by directly signing online pe� � ons, joining us on 

Facebook, targe� ng poli� cal � gures on Twi� er or wri� ng about 

the campaigns on their websites and blogs.

Interna� onally, GCE will be delivering the following ac� vi� es 

online to encourage maximum par� cipa� on from teachers, 

schools and members of the public.

Campaign website: 
www.campaignforeducation.org
On the GCE website, you can:

� Register and promote your ac� vi� es as a GCE member or 

as an educa� on ins� tu� on

� Upload your news items

� Upload images from your campaign events throughout the 

year

� Download materials and other resources including 

campaign posters, logos and the campaign report.

E-campaigning
GCE will send emails to the database of public supporters to 

encourage them to join their na� onal campaigns where these 

exist, or to sign the global le� er. 

GCE Blog: 
blog.campaignforeducation.org
GCE has its own blog, and anyone is welcome to take part in 

the online discussion. During 2014, we are asking members 

and teachers to submit ar� cles on all aspects of their work, 

but par� cularly on the issue of disability. We are very keen to 

expose the reality for children with disabili� es, and to be able to 

do this it is vital to have the input of members.

Social networks: 
Facebook and Twitter
GCE will be running a series of campaign ac� vi� es on both of 

these social networks, from our interna� onal accounts at:

www.facebook.com/campaignforeduca� on

www.twi� er.com/globaleduca� on

As well as pos� ng regularly on the subject of disability using 

these pro� les, there will be a series of messages available at the 

campaign website which can be shared quickly on both of these 

networks simply by clicking a link.  

For previous years, we have searched for poli� cal targets to 

reach directly through Twi� er. For example, many heads of 

state have o!  cial Twi� er accounts and high-pro� le leaders with 

ac� ve Twi� er accounts include Cris� na Fernandez de Kirchner, 

President of Argen� na; David Cameron, UK Prime Minister and 

NoyNoy Aquino, President of the Philippines. By sending Tweets 

directly to their accounts, we can show the strength of support 

for the campaign. As such, we can include targeted Tweets 

where requested.

9. Online campaign activities


