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Resolution 1: Quality of Education
The Second GCE World Assembly, held in Johannesburg, South Africa, from 2-4 December 2004 recognises that:

1. According to the EFA Global Monitoring Report 2005, quality in education is defined as 1) the learners' achievements in cognitive development and 2) the achievement of education in the transmission of shared values, creative and emotional development; and that increased investment in teachers' education and school expenditure and school facilities contribute greatly to the cognitive achievement; and that several indicators have been developed in order to assess quality in education, such as: government spending, pupil/teacher ratio, teachers' qualifications, test scores, and the amount of years of schooling.

2. Involvement of all stakeholders, particularly teachers and teacher unions, parents, learners, communities and school management committees at all levels are essential to the achievement of quality education for all.

3. Quality public education must include all sections of society especially the marginalised, deprived, underprivileged, persons with special needs, and children in conflict situations.

4. There is a need for developing indicators to monitor learners' performance which assess the full range of outcomes including holistic development, social and educational development of learners.

5. It is crucial to ensure the participation of Civil Society Organisations and National Coalitions in the planning and monitoring of national education plans and programmes, in order to achieve quality in education.

6. Schools, learner centers should operate in an environment and under conditions which are conducive to quality education.

7. In order to achieve quality education, adequate resource flows combined with targeted investments are needed, along with transparent and accountable mechanisms and processes.

8. To improve the quality of education, it is necessary to review teacher education and ensure that teachers receive adequate and high quality training, enabling them to fulfill their responsibilities.

8(i)
Qualification must promote the full potential of individual values of solidarity, human rights, peace, justice and sustainable development.

8(ii)
QPE must be responsive to the social and cultural context in which education takes place.

9. An important factor of quality is teacher motivation and that subsequent to this, it is crucial to include the ability of teachers to influence their own working conditions and education policy.

The World Assembly calls upon the Global Campaign for Education to:

10. Encourage the establishment of formal consultation among teachers, organisations, civil society organisations and social movements, and their governments in the entire EFA process at school, district, provincial, local and national levels.

11. Keep on promoting the views of all education personnel on their status and conditions whilst advocating for further qualitative and quantitative research on their working conditions.

12. Encourage the development of quality indicators and to continue to monitor quality in EFA.

13. Promote a learning environment which s conducive to quality education.

14. Continue to advocate for the improvement of alternative methods of delivery systems within an overall unitary public system.

15. Continue to push for more resource mobilisation and advocate for transparent and accountable mechanisms and processes.

Resolution 2: Financing for Education focussed on FTI
International Parties Financing should pay up now:

1. The additional resources needed to give every child a basic education of quality are relatively small. At the high end, estimates of total additional needs are only $17 billion a year, and of that most will be raised by developing countries themselves. The financing gap that donors need to fill is a pittance in international terms - very crudely estimated at only an additional $5 to $6 billion per year for low-income countries. This note proposes policy for the GCE on donor financing for all of the EFA goals and in particular on the Fast Track Initiative.

2. For years we have heard rhetoric from Western leaders on education. In 2000 in Dakar world leaders pledged that "no country seriously committed to the EFA goals will be allowed to fail for lack of resources". Yet no significant funds have been provided despite the relatively small amounts required, for example what the US government has spent every three weeks in the recent war in Iraq would have paid for the donor commitments required to get every child into school for a year. The wealthier countries are sitting on most of the world's wealth, and by their inaction are allowing millions of children and adults to miss out on even the most basic education. These countries should meet their promises and provide the funding now. Governments such as the Netherlands, Norway and France have invested significant sums of money based on need and not on domestic preferences. This money has helped millions receive a quality public education and as such shows other donors that it can be done.

The fast track initiative needs improvement:

3. The Fast Track Initiative has been the only coordinated attempt to follow through on the Dakar promise to support good plans with increased resources. It was recently described by the UN Millennium Taskforce as "the world's best chance for rapid progress in the poorest countries toward the education goals." Most of the FTI principles are consistent with core GCE positions on quality and access. The FTI links increased donor aid and debt relief to the willingness of national governments to make a serious commitment to basic education by taking long-term steps such as increasing government spending on education to at least 20% of the budget, removing user fees, reducing pupil-teacher ratios to 40:1, reducing the repetition rate to 10% and reducing the proportion of students in private schools to no more than 10%.

4. On the side of donors, the FTI has succeeded in fostering alignment and co-ordination around a single, coherent, country-led education sector plan. This is no small accomplishment, given that previously most donor support consisted of ad hoc, project-by-project support that undermined rather than supporting a country's own programmes of expansion and reform.

5. The FTI had a number of weaknesses that the GCE had already successfully changed, including a commitment to significantly expand in 2005 and 2006 the number of countries endorsed; and the introduction of the Catalytic Fund which is delivering real results in countries normally ignored by donors such as Niger and Yemen. The idea of separate FTI plans has been dropped; FTI now seeks to mobilise, increased funding for existing national education sector plans. After persistent lobbying by GCE, the most recent meeting of FTI donors (Brasilia November 2005) formally recognised the need for the FTI to encourage balanced investment across all dimensions of basic education, instead of concentrating resources and political attention exclusively on formal primary education.

6. However there is a long way to go. Crucial areas for change include:

Support Progress on all of the EFA goals. With 100 million children still getting no education at all, GCE recognises the urgency of building momentum and political will around the universal primary completion goal. However we believe that a sustainable strategy for attaining UPC and reducing poverty must be inter-generational, and include investment in other sub-sectors such as early childhood education, adult literacy and non-formal learning opportunities for the hard to reach. FTI assessment criteria and financing requirements should reflect the Dakar framework and should be revised to place greater emphasis on gender equity and HIV/AIDS.

Commit to the compact. So far only one side of the compact has been met. Many southern governments have spent a lot of time and effort to develop strong suitable plans, only to be told that the plan is appropriate for FTI funding but no money is available. On top of the money, donors need to move much faster and more decisively to harmonise their support with national plans for achieving EFA, abolish tied aid and make more predictable long-term commitments including for recurrent costs. Transparent mechanisms for monitoring donor performance need to be fully implemented in all FTI countries, with data made available to civil society. Finally, the country-level and international process for assessing national plans and progress needs to be clarified and civil society should be given an explicit role in this process.

Value teachers. The FTI indicative framework suggests that countries move towards a uniform wage level for teachers. Although the stated level would mean increases in many countries, in others it would necessitate either politically disastrous salary cuts or the substitution of uncertified, poorly paid teachers for professionally trained teachers. Either one would constitute an unacceptable interference in collective bargaining rights and contribute to the further erosion of the teaching profession. As such the FTI salary benchmark is a clumsy, unhelpful and potentially destructive tool for policymakers and needs to be dropped from the assessment framework. While teacher shortages are a pressing barrier to EFA in many countries, FTI should develop guidelines for resolving such problems based on the ILO/UNESCO Recommendations on the Status of Teachers and on the 2002 memorandum of the Hague meeting of GCE and World Bank on teacher issues in FTI. Teacher shortages and para-professional teachers are a pressing barrier to achieving EFA and FTI should support countries which are addressing these issues.

Expand the list of countries. The FTI should be scaled up to provide significant additional resources to all developing countries seriously committed to accelerating their own efforts and progress on EFA.

The next year provides a crucial opportunity for success

7. The next year will be crucial in determining the future of the FTI and the chance of the EFA goals being met. Some 26 countries are expected to complete plans satisfying the FTI principles during 2005 and a further 13 could potentially be endorsed for funding in 2006. Bringing these countries on board would cost donors an additional $1bn in 2005 rising to $1.7bn in 2006 and 2007, according to the FTI Secretariat. The challenge to donors is therefore clearly defined: they must make firm and predictable multi-year commitments for specific countries tied to specific country plans with agreed benchmarks of progress. What is needed is an upfront commitment now from donors, quick action to come to agreement on country plans and benchmarks, and the roll-out of initial programmes. Donors also need to commit now to sustain their financial support beyond the next few years, adjust their support in line with progress, and add to it as they develop similar agreed programmes with additional countries - through 2015.

8. There is a proposal gathering pace since the High Level Group meeting in November 2004. It suggests that some of the resources raised by the possible International Financing Facility would be linked directly to the FTI, providing funding for the countries with existing plans and future plans. This could potentially provide billions of dollars in recurrent funding to strengthen the state provision of education based on national strategies. We should ensure that all the actors in Education For All are encouraged to be involved in FTI processes.

The World Assembly calls upon the GCE to:

9. Redouble our efforts to improve and expand the FTI. In the light of changes that have already been won and the possibilities of large-scale funding now being discussed, we should encourage donors to support all six EFA goals in particular by increasing the number of countries whose plans for achieving EFA are endorsed and funded through FTI, and investing a steadily increasing proportion of their own aid budgets in supporting these plans.

10. Place direct pressure on the donor country finance ministers and Heads of State to mobilise significant resourcing to meet the EFA goals - as well as putting pressure on developing country finance ministers and Heads of State to increase efforts, leadership and resources for EFA. Donor countries need to move faster and more decisively to reform aid modalities by harmonising and streamlining aid and providing predictable, certain and long-term support to government education budgets including recurrent costs. The GCE should document positive examples of how increased donor support for recurrent costs has worked in different countries.

11. Engage in policy dialogue with the donor community to develop proposals for alternative financing modalities for countries which do not qualify for FTI, especially conflict and post-conflict countries that are not yet in a position to establish systematic sector plans but urgently need education support.

12. As outlined in other policies, the GCE should encourage Southern governments to base their plans on all 6 EFA goals, and to encourage Southern governments to develop these in a more participatory way with Civil Society and other stakeholders.

13. To engage and do more research into the FTI position.

14. IMF conditionalities and inflation targets which serves to limit development should also be considered and taken into account in terms of accessing donor funds.

Resolution 3: HIV / AIDS and Education
The AIDS epidemic is fast becoming one of the most severe and large-scale challenges facing education systems. The lives of millions of children and teachers have been permanently changed by the epidemic, in ways that constrain their ability to go to school, to stay in school, to learn or to teach. Education has a key role to play in fighting HIV/aids, in building knowledge and understanding as well as changing attitudes and behaviours. There is increasing evidence that simply keeping children in school helps to protect them from HIV.

Key positions for the Global Campaign for Education (GCE):

1. Governments should invest in EFA as a key means to prevent the spread of HIV.

Basic education (conceived as 9 years), for children, adolescents and adults leads to an increased ability to evaluate, understand and apply facts, gains in confidence and greater decision-making power in relationships. It helps to create the context in which messages about HIV can best be understood and acted upon. The AIDS epidemic serves to strengthen the arguments and rationale for why donors and governments should be investing in the EFA agenda. The longer children can be retained in schools the safer they are.

2. Ministries of Education should develop and implement strategic plans on HIV/AIDS in collaboration with civil society

Ministries of Education should formulate and implement policies and strategic plans on HIV/AIDS, with systematic involvement of civil society at all stages, as this will ensure deeper ownership of these plans across society. These plans should be integrated into education sector plans and national poverty reduction strategies. These plans must clearly define the rights of HIV-positive children and education workers, and establish policies, regulations and procedures to prevent AIDS-related discrimination against learners and teachers.

3. Girls' education should be a priority

Young women are particularly vulnerable to HIV infection. In part this is due to gender inequality, which keeps women economically dependent; and makes it difficult for them to mention, let alone practise, safe sex. It is the same underlying gender inequality that is currently keeping 59 million girls out of school. Urgent priority needs to be placed on getting girls into school and ensuring a safe and effective environment that can keep them at school and learning. Parents should not be allowed to withdraw children from school for early marriage. International campaigns on girls' education (e.g. UNGEI) and international campaigns on gender and AIDS should be dovetailed.

4. Rights of teachers and learners infected with HIV/living with AIDS must be respected

Teachers with HIV/AIDS must have their rights of employment protected and all teachers and learners should be provided with appropriate medical care, access to anti-retrovirals and counselling support on a confidential basis.

5. School-based HIV/AIDS education needs to be improved

Education's potential to halt the spread of HIV is presently under-exploited. Progress towards effective AIDS education in the classroom has been painfully slow in all countries: typically implementation remains piecemeal, insufficient quantities of materials are reaching schools, the realities of sexual transmission are not covered, and training to enable teachers to handle the new topics is woefully inadequate. Teaching about sex and HIV is difficult. High priority must therefore be given to train teachers to teach about HIV/AIDS. Both in-service and pre-service teacher training should include compulsory HIV/AIDS components that can be examinable or certifiable. HIV/AIDS education should give young people choices on how to protect themselves from HIV infection. Discussion on safer sex strategies cannot be avoided if young people are to exercise their sexual rights. HIV/AIDS education should be framed within a wider curriculum on sexual health and/or health education. External resource people can also play an important role (eg positive youth, NGOs, cultural/arts groups) in addressing social/emotional dimensions using participatory approaches to change attitudes and behaviours.

6. Active investment is needed to make schools into safe, non-violent environments

Overall schools offer an important way to reduce HIV risk for young people. However, in some cases, schools can - unfortunately - increase young peoples' risk to infection. Sexual violence is sometimes tolerated in schools, both between students; and between teachers and students. Anecdotal evidence from Kenya suggests that the sudden influx of older, sexually active young people into the classroom following the abolition of school fees is increasing girls' vulnerability to HIV. Schools must play an active role in combating gender-based violence, protecting girls from exploitation and discrimination in and around schools. Clear disciplinary systems need to be set up which ensure the punishment of teachers and boys who abuse girls - including independent complaints procedures and police/court involvement in serious cases. Schools must actively challenge stigma and discrimination against children infected or affected by HIV. Investing in separate washroom facilities for girls should be a priority.

7. HIV affected learners must not be excluded from school because of costs

The GCE calls for the abolition of user fees and all other costs that limit or prevent the access of any child to education. This is doubly important for children affected by HIV/AIDS, especially orphans. Beyond the removal of costs, targeted incentive schemes such as the Bolsa Escolar in Brazil need to be considered to guarantee such children can continue to access schooling.

8. The impact of HIV/AIDS on education must be monitored

Policy-makers do not have access to adequate data to identify with any degree of precision which children are at risk of becoming educationally disadvantaged and when, why and how to reach them. Nor do Ministries of Education have the anywhere near sufficient information to know how the epidemic is affecting its own personnel - teachers, administrators, head teachers etc. Ministries of Education need to set up monitoring systems which are sensitive to HIV-affected learners and educators, whilst ensuring that any targeting is not stigmatising. Well-functioning personnel systems and management information systems offer consistent and sustainable ways to examine teacher mortality. These systems need to be strengthened.

9. Donors must increase investment to enable the worst affected countries to respond to the HIV crisis and IMF conditionalities that constrain spending must be removed

In the worst affected countries, donors will also have to increase aid and debt relief in order to enable countries to cope with the systemic impact of AIDS. While the potential to finance such measures through HIV/AIDS designated funding channels should be further explored (such as the Global Fund for AIDS, Tuberculosis and Malaria), it is urgent for the Fast Track Initiative (FTI) partnership to expand to more low-income countries and to offer co-ordinated and generous support for Ministries of Education to scale up their response to AIDS. Links should be made with HIV activists to demand debt cancellation and to oppose IMF inflation targets / economic policies that limit public expenditure and block receipts of new aid.

10. Adult, particularly women's literacy, must be re-prioritised

The lack of investment in adult learning processes means that some of the most vulnerable groups do not have any access to education that might help to save their lives. Young women are a particular priority group - but men also need to be involved in learning processes that challenge existing gender and power relationships as these contribute to the vulnerability of women to infection. Governments need to re-prioritise adult learning, particularly women's literacy and empowerment programmes, as a crucial response to HIV/AIDS. All adult literacy and other adult learning programmes should be encouraged to systematically address HIV/AIDS - not just as a subject /or theme in-itself but as a cross-cutting issue that affects every area of people's lives.

11.
The GCE's work on HIV/AIDS

Several individual GCE members have been actively involved in HIV/AIDS (in particular EI, Council for Foreign Relations, and ActionAid) and GCE itself has also been involved in:

· Leading an 18 countries research and advocacy project with national education and HIV coalitions, about educational responses to HIV/AIDS, funded by UN IATT and CIDA - and soon to be published under the title "Deadly Inertia."

· Publishing the "Learning to Survive" report, launched at WB spring meetings (2004).

· Co-convening (with UNICEF) work on girls' education for the Global Coalition on Women and AIDS.

· Participating in the UN inter-agency task team on HIV/AIDS and Education.

Resolution 4: Child Labour and Education
The Second GCE World Assembly, held in Johannesburg from 2-4 December 2004 recognises that:

1. Child labour is one of major obstacles in achieving EFA goals, especially to ensure basic education for all children by 2015. From the time of its formation, GCE has set "an end to child labour" as one of the priority areas explicitly in its strategy. However, there is a need to articulate the importance of the elimination of child labour in reaching EFA goals as a guiding policy.

2. ILO estimates that there are 246 million children working in the world today. In every continent of the world, child labour presents a threat to ensuring education as a fundamental right of every child. Most of the working children never get a chance to go to school, while they work from dawn to dusk. Even if they start schooling, the combination of work and study becomes a burden and many drop out before completing their basic education. A large number of girls involved in child labour, especially in child domestic labour, is also a major hurdle in achieving the gender parity in education.

3. While child labour pulls children away from schools, unaffordable and inadequate school system pushes the children to child labour, Inability to pay school fees is one of the main reasons for the parents not to send their children to school. In the end, supplementary income of the children's work is weighed against the potential value of schooling. However, many recent studies today have shown that the child's income meagrely contributes to the family income. Moreover, child labour has a negative impact on the labour market. While children are preferred as cheap labour and replace adult workforce, child labour depresses the wages of adults and weakens their bargaining power, further trapping the poor parents into poverty.

4. Mainstream policies around child labour have so far regarded poverty as the major cause of child labour. Child labour is considered an alternative for poor families - a "necessary evil". While it is undeniable that poverty is one of the reasons, the recent studies have also shown that other factors such as failing education system contributes much more significantly to child labour. Education policies have also marginalised working children from the formal schooling, while they wrongly accepted that children have to work for families; survival and responded by providing supplementary literacy classes while the children still bear the burden of working. Such policies fail to ensure the right to education equally to every child, and potentially further the inequity in society.

5. The Dakar Framework of Action lacks a specific vision to link strategies to end child labour as an important component, and as a major obstacle, to achieving EFA goals. A better inter-agency co-operation to achieve EFA goals, beyond the mandates of the World Bank and UNESCO, could make sure that the Dakar's goal does not stand on its own and is complimented with specific measures to bring all child labourers and out-of-school children to formal schooling.

6. Free, compulsory education of good quality is a key to ending child labour, while EFA goals cannot be achieved without the elimination of child labour. The linkage between child labour and education has not been applied at a policy level both by the international donors and by the developing countries' governments.

Therefore, the second World Assembly calls on the Gobal Campaign for Education to:

7. Advocate that the age of completing compulsory education and the minimum age of employment must correspond with each other in the national laws; and lobby the national governments to ratify ILO Convention 138 on the Minimum Age for Employment, which stipulates that the permissible age of entry into employment "shall not be less than the age of completion of compulsory schooling and, in any case, shall not be less than 15 years.

8. Advocate that education must be equally accessible to all children at the age of their initial enrolment as a preventative measure against children entering work at an early age, especially giving consideration that girls who miss out on the opportunity to start primary education at their appropriate age and fall into child labour, are very unlikely to enrol in school later on.

9. Advocate that national governments must provide a second chance to out-of-school children and child labourers, by implementing accelerated learning courses to mainstream them to their age-appropriate classes in the public education system.

10. Actively lobby the national governments to set up an inter-ministerial committee, including Ministries of Labour, Social Affairs, Education and Finance, and other agencies, to integrate policy on the elimination of child labour and ensuring education for all, and to co-ordinate the subsequent actions; and create a space in such committee for civil society to voice their views.

11. Work closely with intergovernmental organisations and donor countries to strengthen the linkage between child labour and education applied in their policy framework.

Resolution 5: Teacher Status and Teacher Shortage
The Second GCE World Assembly, held in Johannesburg, RSA, from 2-4 December 2004, recognises that:

1. Teacher shortage is a reality in many countries and that a large number of teachers need to be recruited in many countries in Africa, Asia and Latin America in order to make it possible for all children to get a quality public education, that is free and  compulsory, by 2015; and that many countries in Europe and North America are experiencing a similar shortage of teachers. This shortage is causing unacceptably high pupil teacher ratios, double and triple shifting and the results in high drop out rates and poor quality education.

2. Many governments in Africa are now  experimenting with different schemes to recruit untrained teachers through new channels such as "volunteer" (also known as "community", "contract" "para-" or "temporary") teachers; and that the latest information from some African countries shows that most of the "volunteer teachers" have only some years of secondary education or less. While different models exist, all tend to hire teachers who are not required to have the same qualifications as the regular teaching force, and all are paid lower salaries. In some cases it is a deliberate government policy to employ untrained teachers in preference to trained teachers as a cost reducing measure.

3. The long-term risk is that these new ways of recruiting teachers will devalue the status of the teaching profession and that the quality of education will be seriously damaged for decades to come. The view that teachers do not need much education is a dangerous one to propagate. The practice of recruiting "volunteer teachers", clearly violates the principles laid down in Articles 11-14, 19-21 of the ILO/UNESCO Recommendation concerning the Status of Teachers. The GCE opposes the employment of "volunteer" teachers and should advocate for governments to set up sufficient teacher training programmes to ensure an adequate supply of fully qualified teachers in order to achieve the EFA goals.

4. The World Bank's Fast Track Initiative framework proscribes that teacher salaries should not be more than 3.5 times GDP per capita, and that consequently teacher salaries in some countries are too high. The GCE's position is that this benchmark is too intrusive and smacks of "old-fashioned" conditionality. Teachers' salaries should be a matter for negotiations and collective bargaining between governments (or other non-state employers) and teachers' unions - and should not be subject to conditions attached to aid.

5. To this day, many teachers' organisations are deprived of formal consultation mechanism with their governments, as well as academic freedom. The lack of consultations with teacher organisations in many countries is clearly a violation of Article 9 in the ILO/UNESCO Recommendation on the Status of Teachers: "Teachers' organisations should be recognised as a force which can contribute greatly to educational advance and which therefore should be associated with the determination of educational policy".

6. The impact of their death on the education system, the teachers unions and the future of the countries is enormous: one out of five teachers is expected to die of AIDS by 2008 in the Southern Africa region. In terms of EFA, the AIDS pandemic is generating a shortage and absenteeism on the part of both the teachers and the pupils which are crucial to achieving quality EFA.

The World Assembly calls upon the Global Campaign for Education to:

7. Continue to advocate the terms of the ILO/UNESCO Recommendation on the Status of Teachers, when it comes to addressing the issue of teacher shortage and "volunteer teachers" in the attainment of EFA, by 2015; and to continue to advocate for quality training for teachers, without which EFA will be obsolete; and to promote further research on the "volunteers of education" in order to obtain a unified position with the Campaign.

8. Pursue advocacy for the application of Article 115 of the ILO/UNESCO Recommendation concerning the Status of Teachers, with regards to teachers' salaries.

9. Continue to lobby for the academic freedom of the teaching personnel.

10. Advocate for Civil Society Organisations (CSO), especially teachers' organisations to be consulted on EFA issues while understanding that teachers' organisations should have specific consultations with their governments. This would not only sustain the democracy in which the CSOs operate, but also enhance the quality of the content of policies affecting teachers and EFA.

11. Monitor research on the impact of HIV-AIDS on the teaching profession and promote the further development of reports such as Learning to Survive, a study on how Education can help prevent HIV-AIDS.

12. Undertake research in a number of countries (perhaps one country each in Latin America, Asia, Africa and the Middle East) to provide the campaign with detailed evidence in the form of case studies and costed examples of what governments should do, how donors should support them to close the financing gap and how IFI policies that constrain education budgets should be changed, in order to improve teachers' status and solve the teacher shortage crisis. The research should look into how salaries and other incentives can be improved so that teachers can enjoy a living wage and in order to attract more teachers to the profession and how training can be improved to ensure teachers are delivering quality education. The research should also examine the phenomenon of "volunteer" teachers to inform GCE's position on this issue. This evidence can be used as a lobbying tool and as a basis for public campaigning messages and actions for the MDG summit and WB/IMF Annual meetings.

Resolution 6: Early Childhood Care and Education (ECCE)
The Second GCE World Assembly, held in Johannesburg, RSA, from 2-4 December, 2004, recognises that:

1. Early Childhood and Care Education (ECCE) is considered an effective way to increase the access to, retention, and completion of primary education; as well as a good way to prevent Child Labour.

2. Much remains to be done on the part of the governments to render ECCE public, to invest more resources in this sector, and to ensure that the teachers delivering ECE are given appropriate initial and in service training.

3. The cultural and environmental specific aspects of ECCE programmes are also factors of quality which is often forgotten and useful when comparing the effectiveness of such programmes. Develop ECCE concept indicating that the age group concerned is from 0 to 8 years; 0 to 3 (nursery), 3 to 6 (kindergarten), 6-8 (transition to primary school).

4. There is evidence that better child care for children of preschool age is associated with better cognitive and social development, especially for the most disadvantaged. The ECCE should take into account the various phases of physical development of the child, cognitive, psy-affective and socialisation.

Acknowledging that:

5. In concurrence with the Convention on the Rights of the Child, ECCE should be an inherent right to that of receiving an education and be under the responsibility of the state.

The World Assembly calls upon the Global Campaign for Education to:

6. Push for ECCE educators to be trained as equally as other teachers in the public system; and for the large part of women who undertake employment as ECCE educators to be granted equal rights and conditions as their fellow male colleagues in the other education sectors.

7. Undertake further research on ECCE in order to have a stronghold position on its quality, on the status of the teachers delivering ECE, and on the programmes being established to that effect.

8.
Further monitor the rise of private sector initiatives in ECCE to ensure the quality of services delivered.

9.
In compliance with the Dakar Framework of Action, advocate for ECCE to remain a priority on the EFA policy agenda, thus all governments must have a clear policy on ECCE.

	Resolution 7: Civil Society Demands for Policy Action in Adult

                         Education

	


· Adult education assists diverse peoples and communities, men and women, to deal with the many interconnected and complex challenges they face in life today. It can provide people - especially the poorest - with the necessary skills, awareness and creative competencies to cope, survive and transform the conditions that undermine their rights and entitlements. Adult education aims to empower and transform.

· Women, indigenous people and minority communities, in particular, need access to information and knowledge to understand their rights and to acquire the competencies needed to transcend their position of powerlessness and historical disadvantage.

· Rapid technological advance compels people to continue acquiring new skills and knowledge to secure their participation and relevance in the rapidly changing world of work.

· Education on conflict prevention/reduction, negotiation skills, and education for peace are almost part of a survival strategy for many populations that are struggling with ethnic, religious and other forms of bigotry in the current context.

· HIV/AIDS awareness programmes go a long way in ensuring that the rates of new infection slow down and that those who are infected are treated without prejudice.

· Many youth and adults have missed out on, or received poor quality, primary and secondary education and so need AE in order to become literate and to survive, find employment and to develop as rounded human beings.

· Literacy provides the necessary skills and abilities that greatly enhance access to further learning opportunities. It has been recognised as a right and a means towards achieving other rights. Current estimates indicate that close to 800 million adults remain illiterate, two-thirds of whom are women.

· Effective literacy and relevant community based adult learning, will accelerate the achievement of access to quality UPE and Secondary education and thus also contribute to the goal of equal access to education for girls. A learning culture in the home and community where parents - having experienced the benefit of learning for themselves - see the value of sending their children especially the girls to school. Local schools and teachers will likewise be more supported and respected.

· Strengthening the capacities of citizens and their organisations, enhancing awareness of rights, the development of critical thinking and social responsibility are important and critical to developing an informed and responsible citizenry - essential to good governance and state acountability. Education for citizenship, voters education and citizens' access to public information are features of a transformative adult education.

Inspite of international commitments recognising its importance and value, adult education suffers very low priority. Public expenditures for adult education and learning have stagnated in the range of one to three percent of total education budgets, far behind the six percent norm envisioned by CONFINETEA V¹ over the last 6 years. International support for adult education has likewise declined with recent interest in financing for education concentrated on formal basic education for children to the detriment and neglect of adult education and learning.

State sponsored adult education provisioning is of poor quality.

· Adult educators are typically low paid and semi educated, often school dropouts. In mass education programmes, political patronage as well as graft plays an important role in their selection. Staff development opportunities are non-existent; they suffer low compensation and no incentives for sustained, quality teaching. Enabling adult education trainers with the skills and competencies to respond to different learning situations - e.g. engage the diversity of interest among different learners as well as address the learning needs of different levels of attainment, surface gender related issues, both individual and collective, enable the learners to analyse and understand their situation and develop an individual and a collective voice - require adequate funding and support.

· Adult education curricula are sub-standard, irrelevant and removed from the life experiences of learners. Equally, literacy and education materials for such programmes are of poor quality. They do not inspire interest let alone continued and sustained learning. The literacy and education infrastructure linked to people's lifelong needs - community learning centres, libraries and reading rooms - remain largely absent.

· In developing countries cost-per-learner norms are often extremely low, premised on the frequent dependence on 'volunteers' or community contributions and on the logic that nonformal systems, particularly for adults, do not require infrastructure such as buildings and other paraphernalia that are deemed necessary for formal schooling.

· Adult education agencies are under-funded and marginalised. Usually relegated to a dusty corner of the Education ministry, and poorly staffed, these agencies face challenges of fulfilling ambitious goals with low budgets, poor facilities, limited support and an ill-equipped labour force of lowly paid teachers/ instructors.

· Adult literacy programmes are planned as one-off campaigns with unclear, largely absent post-literacy and continuing education support, nor plans for sustainability and institutionalisation. While various policy commitments including the Dakar Framework for Action underscore the right of adults to learn throughout life, adult education provisioning in practice is, however, far more narrowly defined.

In many instances, it is solely equated with adult literacy or skills training. In the drive to economise in state budgets for education, non-formal education has been the preferred option, replacing quality, formal primary or secondary schooling. This encourages a parallel alternative system of poor quality, poorly funded education targeted at the poorest children and young adults who grow up to join the ranks of the potential targets of adult literacy programmes. In many instances, adult non formal education is equated with poor quality education for the poor.

Demands:

Shortcuts do not work. The fundamental problem plaguing adult education endeavours can be simply summarised: it is not possible to 'buy' acceptable learning outcomes with inadequate investment, particularly given the context of marginalisation of a large number of the participants of adult education programmes. We call on:

1. Governments to prioritise adult education of good quality by integrating this more systematically into their social development and education plans and agendas. Clear strategies and targets towards achieving the commitments related to adult education in the Dakar Framework of Action should be included in their education plans. In particular:

· Goal (i) : Ensuring that the learning needs of all young people and adults are met through equitable access to appropriate learning and life skills programmes.

· Goal (ii): Achieving a 50 percent improvement in levels of adult literacy in 2015, especially for women, and equitable access to basic and continuing education for all adults.

· Goal (iii) : Eliminating gender disparities in primary and secondary education by 2005, and achieving gender quality in education by 2015, with a focus on ensuring girls' full and equal access to and achievement in basic education of good quality.

· Goal (iv) : Improving all aspects of the equality of education and ensuring excellence of all so that recognised and measurable learning outcomes are achieved by all, especially in literacy, numeracy and essential life skills.

1. Governments to honour commitments they made in CONFINTEAV to allocate 6% of their education budgets to adult education.

2. The international community to include the adult literacy and adult education targets in EFA in their frameworks for financing for EFA, such as the Fast Track Initiative (FTI), and in delivering on the financing gap.

Given the overriding importance of quality and its dependence on adequate resources, there is an urgent need to analyse each in relation to the other and arrive at realistic financing estimates. These costings would enable policy makers to deliver plans with some likelihood of success. Further, quality is dependent on flexibility and the capability of responding to changing needs arising from evolving situations in different contexts. Financing estimates should consider these as well.

Finally, the relative roles of civil society and government should be clarified, as it is not the task of the former to take the place of the latter. This confusion prevails across many parts of the world, since governments routinely keep civil society out of policy making but lean heavily on them for programme implementation. The current trend of 'concern' over community ownership could also be a motivated tactic to withdraw from unprofitable areas of involvement; it will not do to be naïve about the politics of adult education.

	Resolution 8: Social Participation as a Right and Cornerstone for 

                         Transformation

	


Democratic governance poses one of the greatest challenges facing the education sector. Quality education for all is only possible if it counts on civil society participation, including but going beyond the direct involvement of education actors. Participation in itself is seen as a right, inherent to the consolidation of democratic processes. The following points are seen to be crucial:

· Civil society must be able to participate in processes that effectively influence policy making, going way beyond mere consultation processes.

· In this sense, civil society must be wary not to involve itself in processes that may seem to have a participatory nature but which in fact are there to legitimise previously defined positions and ideas.

· It is therefore important to revise processes, institutional spaces and procedures that effectively allow for participation in influencing policy making at all levels, beginning at the school level and going up to the federal and even international levels.

· In order to allow a more empowered and qualified participation, it is crucial that there be transparency and that civil society be able to access key information.

· Such empowerment should move to improving accountability of public institutions and of the quality of their services;

· Civil society must also have key involvement in overlooking and monitoring the management of resources, which must be spent in a way that reflects its priorities.

· In order to improve governance and enhance genuine contribution and participation, we thus propose:

· Putting communities, parents and children at the heart of processes to monitor the effectiveness of education is key to achieving EFA.

· Authorities need to take responsibility for the facilitation of civil society's involvement in education management and support of quality learning, respecting the autonomy of civil society.

· Corruption and wastage must be curbed and public expenditure management reformed to include communities, civil society and other non state actors.

· Governments must move to institutionalise  critical and quality participation of civil society, ensuring that legal frameworks and mechanisms are in place, including Non Governmental Organisations, Regional Organisations, Community Based Organisations, teachers unions and other actors, in all education processes, from planning and implementation to monitoring.

· The participation must remain structured, institutionalised, genuine and proactive.

· Civil society organisations need recognition, space, information and capacity to engage effectively.

	Resolution 9: Privatisation of Education

	


The Second GCE World Assembly, held in Johannesburg, RSA, from 2-4 December 2004, recognises that:

1. There exists a trend favouring the extension of privatisation policies into education and training, by setting up competing structures and market mechanisms - driven by IMF and World Bank privatisation of public education is a violation of basic human right.

2. The introduction of vouchers, education checks, loans, etc …, would also move in the direction of privatisation; and that many of these measures would support private schools at the expense of public schools.

3. The partial or full privatisation of education would not lead to lower costs than the public service, if all the associated services essential to the proper functioning of schools, such as in-service training for teachers, support services for students with difficulties, and maintenance of school buildings, were to be taken into consideration.

4. Recent research on school performance in several countries provides strong evidence that private schools perform better than public schools given the same conditions (eg. most of children in some countries).

5. The privatisation of public education services presents the danger of placing children in separate schools which are organised along single-sex, religious, cultural, social or linguistic lines, of exacerbating differences instead of reducing them, and thus of creating societies where the risks of inequalities, intolerance and conflict will be significant.

6. The rules concerning trade in education within GATS (General Agreement on Trade in Services) show an increased interest in the privatisation and commercialisation of education in some countries; and that there is a fear that governments will use GATS as an excuse for deregulation and privatisation within the education sector; and that it is obvious that education will become part of a general negotiations game whereby governments may have to open up the education market in their own countries in order to get access to other markets; and that in the long run there is a danger that education policies will increasingly be decided by trade ministers instead of education ministers.

Acknowledging that:

7. Article 10:3 of the ILO/UNESCO Recommendation concerning the Status of Teachers states: "Since education is a service of fundamental importance in the general public interest, it should be recognised as a responsibility of the State, which should provide an adequate network of schools, free education in these schools and material assistance to needy pupils; this should not be construed so as to interfere with the liberty of the parents and, when applicable, legal guardians to choose for their children schools other than those established by the State, or so as to interfere with the liberty of individuals and bodies to establish and direct educational institutions which conform to such minimum educational standards as may be laid down or approved by the State."

The World Assembly calls upon the Global Campaign for Education:

8. To continue to advocate and lobby, in accordance with the Dakar Framework of Action, for the retention of the State's responsibility in education and the need to keep education as a quality public good in order to ensure that private initiatives, by no means, replace the public education systems, at the risk of triggering more inequalities than already existing across the globe. That the work of WTO is not undermined by GATS - to take forward its practice of privatisation of education.

	Resolution 10; Relative Roles of Government and Civil Society with

                           Respect to Primary Education and Non-Formal Adult

                           Education

	


1. It is the responsibility of governments to provide Quality Public Education for All. This principle underlies all the EFA Goals.

2. Governments must ensure universal primary completion, one of the MDGs, through access to mainstream, formal ECCE and primary education systems to all children, including the disabled, migrant/nomadic populations, ethnic minorities, child labourers, etc. by incorporating inclusive initiatives such as flexible timings and fast-track programmes for "second chance learners" to enable them to catch up with their age groups. Such initiatives should include "exit strategies" and be phased out as more children are able to enroll at the appropriate school-starting age.

3. In the drive to economise state budgets for education, non-formal education has been the preferred option, replacing formal primary schooling. This encourages a parallel alternative system of, in many instances, poor quality, poorly funded education targeted at the poorest children and young adults.

4. Governments must also ensure the provision of adult and youth education in order to enable them to become literate and to survive, find employment and develop as total, rounded human beings. Such education may provide flexibility and the capability to respond to changing needs arising from evolving situations in different contexts.

5. Civil society should have key involvement in policy development and monitoring, mobilising community participation in various aspects of education and responding to the needs of adult learners, which should be a finite population if compulsory primary completion is achieved. It should not be looked to as a replacement of the government in the provision of primary education, thereby absolving governments of their responsibility and undermining demands for fulfillment of State obligations.

The World Assembly calls upon the GCE to:

6. Advocate that governments do not absolve themselves of their responsibility to provide Quality Public Primary Education for All, at the same time ensuring that the learning needs of all youth and adults are met through equitable access to appropriate learning.

Resolution 11: User Fees and Costs
The Assembly concurred with the view that school fees are a key barrier for children from disadvantaged / poor families and that it promotes the exclusion of millions of children around the world; thus User Fees must be abolished.

It is hereby resolved that:

· We need to challenge the attitude that free education is not necessarily of good quality; (let's move away from the attitude that money buys quality and encourages ownership).

· We need to build a case for the abolition of school fees around the fact that education is the most enabling of rights which if accomplished makes great progress towards achieving other rights.

· User fees in basic education encourages a multi-tier system but also undermines the role of basic education as a social equalising factor.

	Resolution 12: Failure to meet Gender Parity Deadline of 2005


Sixty-five million girls worldwide are being denied their right to education. At the UN Millennium Summit in 2000, world leaders agreed to get as many girls as boys into primary and secondary classrooms by 2005 and to ensure that by 2015, all girls and boys complete primary education.

This Assembly:

· Believes it is possible in all countries to achieve gender parity in education with political will, adequate resources and appropriate mechanisms.

· Recognises the fact that many countries, despite resource and other constraints have achieved or are on track to achieve gender parity in education.

However, the GCE World Assembly raises its strong concern at the failure of the international community to achieve the target of gender parity in enrolment by 2005.

Given that gender parity was the first of the time bound Millennium Development Goals, the GCE World Assembly is apprehensive as to whether the remaining goals will be achieved. Additionally, the UN has recognised that without success on the education goals, there is little prospect of achieving the other Millennium Development Goals for halving poverty by 2015.

In light of this, the GCE World Assembly:

· Reaffirms its commitment to achieving gender parity in enrolment in and completion of primary education.

· Demands that the international community, particularly governments, international financing partners and civil society, redouble their efforts to achieve gender parity in education on an urgent and priority basis.
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